
EDUC 3200  (Revised Title: Foundations of American Education)

This course serves as an introduction to the foundations of education: the social, historical, philosophical, legal, ethical, pedagogical/curricular and professional bases of education (teacher preparation, licensure, attrition, retention, NBPTS, etc.)  in the 21st Century.  It addresses the needs of teachers as ‘advocates and leaders as reflective professionals’ who are equipped with an intellectual understanding of educational policy and practice.
Rethinking the Foundations of Education for 21st Century Teacher Education

In its white paper that delineates the “Intellectual and Policy Foundations” for the 21st Century Skills Framework, the Partnership for 21st Century Skills identifies three themes as converging to “form a new educational framework – one built around the acquisition of 21st century knowledge and skills. Those themes include: 

· education and society, 

· education and learning science, and 

· education and learning tools.

The first of these three themes is most crucial for supporting a course in Educational Foundations within the professional core of the teacher education programs at East Carolina University.

According to the Partnership for 21st Century Skills, “throughout human history, education has been shaped by the societal needs of the societies in which it is set.” In order to prepare our children for their future in the 21st century, society requires a new approach to teaching and learning. This new approach to education demanded by the realities of 21st century society would:

· carry students beyond the lower tiers of Bloom’s taxonomy of cognitive skills (knowledge, comprehension, and application) to the upper tiers of analysis, synthesis, and evaluation,

· fuse rigorous content with real world relevance,

· help students draw upon multiple domains of knowledge to find solutions to contemporary problems,

· employ interdisciplinary themes to help students develop the “flexible thinking” skills needed to be effective in their personal, civic, and professional lives,

· cultivate students’ dispositions for life-long learning, 

· nurture students’ capacities for “expert” and critical thinking, creativity, innovation, and problem solving, 

· develop students’ capacities for complex communication and collaboration,

· move students to develop sophisticated levels of information literacy and media literacy, and, finally,

· help students develop the Information Communication and Technology (ICT) Literacy that will enable them to develop, sustain, and build upon all of aforementioned skills across their entire lifetimes. 

As much as the 21st century demands this new approach to education, however, the Partnership for 21st Century Skills claims that “for all that has been learned about learning, few schools have been able to fully incorporate the supporting research into their institutional mission. Institutional structures,” they point out, “are highly resistant to change and implementation is fraught with difficulty, especially in a system as decentralized as that of the United States. Ideological conflicts and diverse goals further complicate reform.” Additionally, and most significantly, the authors go on to declare that our current system of schooling is grounded in an outmoded industrial model whose traditional focus on rote memorization and conformity has been buttressed by the recent high-stakes testing and accountability movement associated with No Child Left Behind and various other, preexisting state initiatives, such as the New ABCs of Education in North Carolina. 


Moreover, this analysis leads us to the unavoidable conclusion that existing institutional structures, ideological conflicts, and diverse, competing goals continue to impede or prevent the majority of schools from meeting the new demands of 21st century, American society. The Partnership for 21st Century Skills’ analysis falls short, however, by failing to address the question of how to bring about the change we need to meet the educational demands of our present and our future. How can we transform a set of institutional structures still mired in a 19th century mindset and an industrial, factory-model of public education? How do we resolve the ideological conflicts that confound our efforts to effect meaningful change? How can we narrow the range of competing goals that prevents us from focusing on what is most central to the task of educating our children for the world they will inherit from us? Moreover, how do we bring about the changes necessary to allow the 21st Century Skills Framework to take root in America’s schools? Unless those changes take place, the 21st Century Skills Framework, as well as the North Carolina Professional Teaching Standards will remain as hollow as their predecessors.

Not Just “How?” but “Who?”

The questions of how to effect change lead inescapably to the question of who is best positioned to effect the change desired? We, as teacher educators in higher education and concerned citizens, ought to believe that the necessary changes begin with us. According to the Kellogg Foundation’s report: Leadership Reconsidered: Engaging Higher Education in Social Change, which was distributed throughout the East Carolina Univerfsty community by Chancellor Steve Ballard in 2006, “the problems that plague American society are, in many respects, problems of leadership” (p. 2). “By leadership,” they explain, 

we mean not only what elected and appointed public officials do, but also the critically important civic work performed by those individual citizens who are actively engaged in making a positive difference in the society. A leader, in other words, can be anyone – regardless of formal position – who serves as an effective social change agent. 

The arguments presented in Leadership Reconsidered underscore the importance of recognizing that significant social and institutional transformation cannot be legislated or dictated from on high.  History provides numerous examples (the feminist movement, the environmental movement, the civil rights movement) of the greatest social changes of our times as rising from the bottom up! Leadership Reconsidered points out, however, that a “major problem with contemporary civic life in America is that too few of our citizens are actively engaged in efforts to effect positive social change.” This recognition provides the context for their central argument that “an important ‘leadership development’ challenge for higher education is to empower students, by helping them develop those special talents and attitudes that will enable them to become effective social change agents.” 

Transforming the institutional structures and resolving the ideological conflicts that inhibit the transformation of our schools, then, can only begin with us in recognition of the major role played by “higher education . . . in shaping the quality of leadership in modern American society,” particularly the leadership of teachers –  those “who will educate the entire citizenry at the precollegiate level.” 

In developing a teacher education program aimed at developing teachers’ leadership abilities to bring about the changes necessary for schools to meet the societal demands spelled out in the 21st Century Framework, we align ourselves with Parker Palmer’s call for a “new professional” as “a person who is not only competent in his or her discipline but has the skill and the will to deal with the institutional pathologies that threaten the profession’s highest standards.” With the Partnership for 21st Century Skills, Palmer acknowledges that “our large, complex institutions are increasingly unresponsive to external pressure, even on those rare occasions when an informed and organized public demands changes. He also acknowledges that “the functions of a profession are not necessarily those of the institutional structures that house it. The fact that we have schools does not mean that we have education. . . . We need professionals who are “in but not of” their institutions, whose allegiance to the core values of the fields make them resist the institutional diminishment of those values.”

In keeping with Palmer’s description of the education of the “new professional,” our teacher education should 

· help students uncover, examine, and debunk the myth that institutions are external to and constrain us, as if they possessed powers that render us helpless—an assumption that is largely unconscious and wholly untrue. 

· take our students' emotions as seriously as we take their intellects.

· take seriously the "intelligence" in emotional intelligence.

· offer our students the knowledge, skills, and sensibilities required to cultivate communities of discernment and support.

· help our students understand what it means to live and work with the question of an undivided life always before them.

This approach will strengthen our teacher education’s ability to address what Leadership Reconsidered describes as central to “transformative leadership: “future leaders will not only need to possess new knowledge and skills, but will also be called upon to display a high level of emotional and spiritual wisdom and maturity” (p.1). It will also enable us to address one of the key sets of Life and Career Skills listed within the 21st Century Skills Framework:  Leadership and Responsibility, which includes the need for students to demonstrate “integrity and ethical behavior” and to act “responsibly with the interests of the larger community in mind.” Through the development of such a program, faculty should model the skills and dispositions and provide pedagogical experiences for future teachers that will cultivate these leadership traits. As Leadership Reconsidered argues,

They are not likely to commit to making changes in society unless the institutions in which they have been trained display a similar commitment. If the next generation of citizen leaders is to be engaged and committed to leading for the common good, then the institutions which nurture them must be engaged in the work of the society and the community, modeling effective leadership and problem solving skills, demonstrating how to accomplish change for the common good.
Why a Foundations Course for Leadership?

If the authors of the 21st Century Skills Framework white paper are correct in their assessment of our current situation, that our schools are presently mired in an outmoded industrial model of education that is being reinforced by dominant trends in contemporary educational reform, then we cannot expect future teachers to be able to step out of that outmoded system – its norms, assumptions, and conventional practices – and know either how to teach in accordance with the learning needs of 21st Century society or how to effect the necessary changes in the current system to allow that new model of educating our children to take root in the schools where they will work. While we must redesign teacher education in accordance with the 21st Century Skills Framework, we must also prepare teachers to assume leadership roles in the transformation of our schools so that the ideals of that Framework can become reality. Part of that preparation must include helping future teachers learn about the institutional structures, ideological conflicts, and competing goals that make our schools so resistance to change.

No other program area within teacher education is better suited to this task than Educational Foundations. Furthermore, no program area within teacher education is better suited for modeling the 21st Century Skills Framework in action! As a field of inquiry, the foundations of education has always focused on one of the three themes cited by the white papers as “converging to form a new educational framework”: education and society. Furthermore, the interdisciplinary character of educational foundations applied to the need of future educators to play a leadership role in the institutional structures, ideological conflicts, and competing goals that make our schools so resistance to change aligns with the 21st Century Skills Framework’s emphasis on Core Subjects and Interdisiplinary Themes. 

The Foundations of Education lends itself to this “core subject” approach by virtue of its interdisciplinary character. As described by The Council of Learned Societies in Education (CLSE), “Foundations of Education refers to a broadly-conceived field of educational study that derives its character and methods from a number of academic disciplines, combinations of disciplines, and area studies, including: 

history

philosophy

sociology

anthropology

religion, 



political science, 



economics,psychology, 

cultural studies, 

gender studies, 

comparative and international education, 

educational studies, and 

educational policy studies

While this course will draw from and provide instruction and learning experiences for each of these disciplines, it will further advance the goals of the 21st Century Skills Framework by developing a narrative within this text that will cultivate higher levels of understanding of these core areas by weaving them together into interdisciplinary themes to address the following areas identified as essential by the Partnership for 21st Century Skills. The course will demonstrate how understanding and addressing the institutional structures, ideological conflicts, and competing goals that inhibit educational transformation demand 

· Global Awareness,

· Financial, Economic, Business and Entrepreneurial Literacy, and espeically

· Civic Literacy.

This approach, in keeping with the CLSE’s description of foundational study as serving “to gradually deepen the ability of prospective and veteran teachers to answer the overarching question: Why do American schools operate the way they do?” allows this course to engage student learning by using real world context. In posing that question as a problem,”What institutional and ideological forces inhibit schools from moving beyond the outmoded industrial model to meet the educational needs of 21st century society?,” this course will also serve to foster critical thinking and problem solving skills that teachers will need to develop if they are to pass them on to their students. 

In this and many other regards, this course  will advance the full scope of knowledges and skills called for under the 21st Century Skills Framework. 
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