EDUC 4400:  Foundations of School Learning, 
Motivation, & Assessment
Professor Michael S. Meloth
Speight 135
737-1896
melothm@ecu.edu
Office Hours:  MTWR, 3:00 pm – 5:00 pm and by appointment.  Drop-ins also welcome.
Section 001:  TR, 9:30 pm – 10:45 pm
Section 002:  TR, 11:00 am – 12:15 pm
Section 003:  R, 5:00 pm – 8:00 pm
The custom text is available from the book store.  Other course documents and readings (or soon will be) on our Blackboard site.  
Check Blackboard at least once a week for announcements and updates.
Section 001 & 002 meet in Speight 312
Sections 003 meets in Speight 306
Teacher Education Mission Statement
The mission of Teacher Education is to prepare and develop professionals through partnership with the educational community.  Teacher Education is committed to the vision of preparing education and human services professionals who are academically and technically proficient; knowledgeable, skilled, and reflective in their practice; committed to the empowerment of all people to develop their full potential; and committed to the role of public education in a democratic society.
Course Texts & Readings
Pearson Custom Education:  EDUC 4400. Learning, Motivation & Assessment
This custom text is available only from the campus bookstore and contains chapters from:
Borich, G. D. (2008).  Observation Skills for Effective Teaching (5th ed.).  NY:  Merrill Prentice Hall.
Brookhart, S. M. & Nitko, A. J. (2008).  Assessment and Grading in Classrooms.  Upper Saddle River, NJ:  Prentice-Hall.
Good, T. L. & Brophy, J. E. (2008).  Looking in Classrooms (10th ed.).  Boston:  Allyn & Bacon.
Schunk, D. H. (2008).  Learning theories:  An Educational Perspective (5th ed.).  NY:  Merrill Prentice Hall. 
Schunk, D. H., Pintrich, P. R., & Meece, J. L. (2008).  Motivation in Education:  Theory, Research, & Applications (3rd Ed.).  Upper Saddle River, NJ:  Prentice-Hall.
Additional readings are/will be placed on our Blackboard course web.
Course Overview
This course is an effort to present and explore issues in educational psychology, particularly how theories of learning, motivation, and assessment can be applied to K-12 classrooms.  Topics within the focus of the course are examined in the context of the following course themes:

•
Good instruction should be based on sound theories of learning, motivation, and cognitive development, social development, and self-esteem.  These theories should be informed both by experts in the field and teachers’ own experiences and views.

•
Good educational practice recognizes that all students bring distinct strengths to the classroom.

•
It is essential that teachers assume primary responsibility for each student’s learning.

•
There is no one best way of teaching.  Rather, effective teaching is eclectic in nature, i.e., it uses any and all theories, methods, and techniques in order to help students learning and in order to help students maintain their love for learning.
Of central importance to this course are my (and the College of Education’s) commitment to preparing you to (a) teach diverse populations of children, (b) ensure equal educational opportunity for all children, and (c) using recent research to guide thoughtful, reflective decisions about how to teach.

Additionally, for instruction to be effective, educators must know a great deal about their students.  Therefore, this course will focus on how we can use theory to better understand learning and motivational processes; social, affective, and cognitive development; and authentic assessment of student growth.  In keeping with the College of Education’s mission statement for teacher professional development, this course will not provide you with a laundry list of “how to’s.”  Rather, it will help you develop a more reflective professional stance where you can draw upon your knowledge and skills to adapt to the busy world of classrooms.  

Another guiding theme of this course is that content and course activities are designed, where possible, to meet the content and performance-based standards as adopted by the North Carolina Professional Teaching Standards Commission (NCPTSC, http://www.ncptsc.org/).  The purpose of developing these standards is to help ensure that the children of North Carolina have teachers who “have the skills, knowledge and experiences necessary to prepare youth to thrive in a complex, dynamic, global, multicultural society” (http://www.ncptsc.org/vision.htm).  The topics we cover in class and the assignments you complete will help me determine whether you are acquiring the skills, knowledge and experiences associated with professional educators.  It is therefore essential that all students demonstrate familiarity with, and competency in, these standards.  Besides, you won’t get a job unless you can show the State you know these standards upside down and backwards.
Goals/Objectives
Upon completion of EDUC 4400, students will be able to:

•
Develop an understanding of the theories and issues underlying learning, development, motivation, and assessment. [NCPTSC Standard IV & V]

•
Draw connections between these theories and day-to-day teaching. [NCPTSC Standard IV]

•
Develop short-range standards-based instructional plans. [NCPTSC Standard V]

•
Link instructional strategies to assessment plans and identify valid and reliable assessment tools that match these plans.[ NCPTSC Standard V]

•
Develop and utilize a variety of generic assessment formats, including rubrics. [NCPTSC Standard V]

•
Understand the cognitive processes associated with various kinds of learning and link these processes to instruction. [NCPTSC Standard III & IV]

•
Utilize an understanding of educational disabilities and giftedness and their effects on student learning in order to individualize instruction for these students. [NCPTSC Standard II]

•
Become knowledgeable about effective learning environments, especially those characterized by acceptable student behavior. [NCPTSC Standard IV]

•
Become knowledgeable of sound disciplinary practices and the kinds of intervention strategies that ensure a successful learning environment. [NCPTSC Standard III & IV]

•
Apply technology to the delivery of standards-based instruction. [NCPTSC Standard IV]

•
Utilize technology to manage and communicate information. [NCPTSC Standard IV]

•
Evaluate one’s performance and access the professional development options necessary to improve that performance. [NCPTSC Standard I & V]
Prerequisite Courses, Knowledge, Experience(s)
To enroll in this course, you must have (1) successfully completed all prior teacher certification requirements, (2) successfully registered for Senior 1 experience, and (3) made arrangements to complete your student teaching internship (Senior 2) next semester.
Reasonable Accommodation
East Carolina University seeks to comply fully with the Americans with Disabilities Act (ADA).  Students requesting accommodations based on a disability must be registered with the Department for Disability Support Services located in Slay 138 (252-737-1016, Voice/TTY).
Course Requirements and Expectations
The first requirement is to show up for class.  Every class.  On time.  Prepared.  With cell phones off.  I may take attendance so I can get to know you and to make sure you are meeting your professional responsibilities, but I do not give points for attendance.  Neither should you--it is not a good instructional strategy to use extrinsic rewards for socially appropriate behaviors.  However, if you are chronically late or miss too many classes (I’ll decide what counts as too many), I reserve the right to reduce your grade as much as I deem appropriate.

If you know you will be frequently late, let me know so I know what’s going on with you.  If you know you will be late to a particular class, let me know beforehand by email or phone.  It’s not only the professional thing to do, it’s the polite thing to do.  You have my promise that I will do the same.

Second, participate in class.  Ask questions.  Make suggestions.  Offer ideas.  Take a risk and speculate.  Relate your experiences.  There will be times when I ask someone to contribute to a discussion.  I may even point at you and require you to speak if I haven’t heard from you in recent classes.  This should not be uncomfortable for you—you’re going to be teachers, after all, so you need to feel comfortable in any kind of “teaching” situation.  If you are “too shy to speak in class” either get over it or consider a different profession.  Your future students deserve someone who is confident speaking and teaching in front of others.

The third requirement is to complete your assignments on time.  If you cannot do so, simply let me know so we can make different arrangements.  I know you all have lives outside this course and sometimes life gets in the way.  All you need to do is let me know that you need more time and we can work something out.  Failure to make arrangements to complete an assignment late will result in a zero for that assignment.

The fourth requirement is to adhere to the academic integrity policy as described in the ECU Student Handbook.  Your students deserve a teacher with the kinds of moral and ethical principles that are associated with a just and equitable world, and the conduct policy outlines of these principles.  Do your own work and cite your sources.  Ignorance of the conduct policy is not an excuse.  If you are found in violation of the academic integrity policy, you will receive an F in this class and the matter will be referred to the appropriate university office.
One final, but very important point:  Right now, today, at this very moment, if you haven’t already done so, start thinking of yourselves and early-career professionals, not as college students.  Your internship will be here sooner than you think, so it’s a good idea to be prepared.  Four our course, I will interact with you as professionals, not students and I expect you to reciprocate.  This means, at the very least, that you should strive toward demonstrating the kinds of behaviors you would expect from experienced teachers.  For example, professionals come to work prepared and keep track of important activities without having to be reminded to do so.  In this spirit, I typically will not remind you of upcoming assignments or restate information that is already contained in the syllabus because it’s your responsibility, not mine, to pay attention to such things.  Similarly, if someone asks me whether topic X or assignment Y is scheduled for the next class session, I may likely respond, “I don’t know, what does it say in the syllabus?”  I’m not being a smart alec or disrespectful—frequently, I don’t know what’s coming up next and I probably won’t check until the night before the next class.  Once in a while a student, when surprised by a previously-scheduled in-class exam, will exclaim, “That’s not fair.  You didn’t tell us we were having an exam today.”  Maybe not, but then again, professionals pay attention to such “details”; they don’t expect their supervisor to do their thinking for them. 
Professionals are also very careful about their verbal and written communication skills.  Professionals are articulate, use correct grammar, pronounce words correctly, limit the over-use of informal language (“ya know”, “like”, or turning most of one’s sentences into questions), possess a rich vocabulary, and possess sophisticated written communication skills.  If I hear someone in class use incorrect grammar, I will probably correct that person.  If someone turns in a paper with more than reasonable errors in composition or spelling, I will take away points or require the student to redo it.  I will not give points on assignments for such things as spelling, grammar, and composition because you are early-career professionals with at least 15 years of formal schooling under your belt.  You should know how to speak and write correctly.  If you don’t and you end up losing points on an assignment, I am more than happy to make adjustments to your grade if you demonstrate improvement and/or you have taken the appropriate steps to ameliorate the issue (e.g., consult the university writing program). 
By the way, it is because I respect you as early-career professionals that I don’t give points for participating in class.  Participation is an expected dimension of classroom life, and I don’t give points for doing what is expected.  Neither should you, once you have your own classroom.  
Course Assignments
During this semester, you will complete two written assignments, three in-class exams, two Blackboard Discussion assignment, and if you elect, a final exam.  Satisfactory performance on all assignments is required for moving on to your Senior 2 semester.  There are no minimum or maximum lengths for the two written assignments—you should write as much as you believe necessary to meet all assignment requirements.
Assignments and exams are worth 40 points each.  Study guides and rubrics will be provided for each.  The optional final exam is worth 80 points.  To help you with the final exam, I will provide you with a study guide at the end of the semester.
The assignment rubrics, along with the assignment descriptions below, will provide sufficient guidance for completion of each assignment.  If you need additional help in completing any assignment, please feel free to ask questions or request clarification at the beginning of any class session and/or to meet with me individually.  All written assignments must follow the style manual set forth by the American Psychological Association (APA).  Our text uses this style, so just follow its format.  See also APA style hints.  
Assignment 1:  Current Issues/Trends in Education 
40 points
(You must signup at http://www.smartbrief.com/ascd/)
Rubric is on Blackboard in the “Course Assignments & Rubrics” folder.
Due:  See schedule.  You can give me a hard copy or place it in Blackboard’s Digital Dropbox.  
Please do not email it directly to me—doing so jams up my account.
Teachers are expected to be educated citizens and life-long learners.  They are also expected to model these characteristics to their students.  In this spirit, I will take a few minutes on occasion to describe some current issues/trends in education, as reported in the ASCD SmartBrief newsletter.  Also in this spirit, you will use the ASCD SmartBrief newsletter to write a paper that has the following characteristics:

•
A description/overview of one or two ideas, facts, statements, etc. from each of three articles you found from perusing your daily ASCD SmartBrief.  The ideas, facts, etc. you select should be ones that are personally meaningful to you, e.g., information that was new and intriguing to you; information that made you angry, sad, elated;  information that you are certain you will be able to use when teaching; or whatever.  

•
A detailed discussion of how the ideas, facts, statements, etc. from each SmartBrief article are related and a detailed discussion about why thinking/writing about this relationship has “made you smarter” as a teacher.  Feel very free (in fact, I strongly encourage you) to be creative in how you define “related.”  I am interested in how you put together interesting ideas and/or draw unique connections.

•
Drawing upon information from at least three course text chapters and/or readings, you should then provide a detailed discussion of how the chapters/readings have helped you more deeply understand information in the SmartBrief articles.  This discussion must focus on connecting theory and practice.  Obviously, be sure to cite your sources.
Please note that once you signup for SmartBrief, you will receive a daily newsletter.  Articles in the newsletter are reports drawn from newspapers and other public sources on any and all facets of education.  In the newsletter, the article title and a brief synopsis will be provided.  Just click the link to go to the full source (i.e., newspaper).  Some sources may require you to register, free of charge.  There are also some links to commercial (i.e., pay a fee) sponsors.  These will be obvious and you should not use these sites.

If you so choose, at the end of the semester you can unsubscribe from SmartBrief, but I encourage you instead to refer to it frequently to stay abreast of current news.  Plus, you never know when a prospective employer may ask your opinion about some current controversy or seminal report in education.
Assignment 2:  Placement Analysis & Reflection 
40 points
Rubric is on Blackboard in the “Course Assignments & Rubrics” folder.
Due:  See schedule.  You can give me a hard copy or place it in Blackboard’s Digital Dropbox.  
Please do not email it to me—doing so jams up my account.
This assignment involves connecting theory to practice, that is, connecting what you learn in our class to what you experience in your placement classroom.  
Over the semester you should keep both formal and informal observation notes about what you observe and experience in your classroom.  The exact nature of these notes (format, detail, etc.) is up to you but they should be detailed enough so that you can refer to them when completing the following nine parts of this assignment.  

•
Using information from our texts, describe the general learning environment.  For example, did the teacher primarily use whole group instruction? Small groups? Cooperative learning?  Were classroom routines well-established?  Were rules clear and did students follow them?

•
If you were reporting back to Piaget, what general stage of cognitive development did you observe in your students?  Explain your reasoning and describe the interactions you had with a student or students as well as activities or other pieces of evidence to support your conclusions.   Be sure to reference course chapters/readings in your discussion.

•
How did your clinical teacher meet the needs of ESL students in the class?  Identify strategies or methods used by your clinical teacher to address diversity in your classroom or teaching environment.  Relate these strategies/methods to course readings.

•
If you were reporting back to Erikson, what would you tell him about the psychosocial development levels you observed in your classroom?  Describe the behaviors you observed that indicated or demonstrated these levels.  Be sure to reference course chapters/readings in your discussion.

•
What aspects of character education were included in your school or class?  Were they explicit or implicit?  What was your clinical teacher’s opinion about the inclusion of character education in the public school curriculum?

•
What did your clinical teacher describe as the most important thing(s) that teachers need (a) to know, (b) to be able to do, and (c) to be (knowledge skills and attributes)?  What particular qualities or dispositions did your clinical teacher think you need to ensure that all students achieve high levels of academic learning?

•
Reflection: From the theorists we have discussed in class (Piaget, Vygotsky, Erikson, Kohlberg), what were the most interesting aspects of teaching, learning, social interaction, etc. you observed in the classroom.  What did these particular theorists “teach” you that helped you recognize or appreciate the interesting aspects?  Use specific examples.  Be sure to reference course chapters/readings in your discussion. 

•
Reflect on the academic learning that took place in your clinical classroom:  describe the teaching strategies that you observed that you believe had a positive impact learning.  Be sure to reference course chapters/readings in your discussion.

•
Reflect also on what you as a future teacher will do in your own classroom to ensure that you provide students with the optimal academic experience.  Be sure to reference course chapters/readings in your discussion.
Two Blackboard Discussions 
30 points 
You should post at least two comments about the topic I select for each discussion and at least one response to a comment made by another
Each comment and response is worth 5 points, for a total of 30 points
Discussion 1:  See schedule
Discussion 2:  See schedule
Twice during the semester I will post a recent article or describe an issue that is connected in some way to learning, motivation, and/or assessment.   You are to read the article and then post two comments (2-3 paragraphs for each comments should suffice) and one response to another’s comment.  You may, however, post as many comments and responses as you wish.  Your comment should include:

•
Your comment should be a reaction to the reading/article (like it, hate it, made more curious 
by it, outraged by it, want to make sure you do it when your teach, or any other kind of reaction). 

•
Your comment should also consider how one of the ideas/issues in the article might impact you or be received by you as a teacher in your future high, middle, or elementary school.

•
Next, search the discussion board for a comment made by another and respond to it.  
Be clear about your reactions to the other’s posting, but be respectful and professional, too.  I would like you to read as many of them as you can.  The responses must be more 
than just “Great!” or “I agree.”  In other words, a “discussion” is required.  
Discussion Board points will be decided on depth of discussion, response to other students’ postings, meeting the deadline, and the extent to which your responses demonstrate engagement in the topic. 
Exams 
3 required exams, 40 points each
1 elective final exam, 45 points
Exam 1:  See schedule
Exam 2:  See schedule
Exam 3:  See schedule
Final Exam
See ECU fall 2008 semester calendar
Each in-class exam will consist of up to 20 questions and each question will be worth between one and five points.  Exams will include multiple choice and short-answer questions.  Since section 3 meets once per week, exams will be given during the first 75 minutes of class during the day the exam is scheduled.

•
Exam #1 will cover all information presented in class and in assigned course readings between the first class and the Thursday class prior to the exam date.

•
Exam #2 will cover all information presented in class and in assigned course readings since exam #1.

•
Exam #3 will cover all information presented in class and in assigned course readings since exam #2.

•
The final exam will be cumulative.
Grading Scale
There are a total of 260 possible for this course if you do not take the final exam, and 305 points if you do take the exam.  Scores for each assignment and exam will be summed and divided by the maximum points possible.  The grading scale is as follows:
91—100% = A
81—90% = B
71—80% = C
61—70% = D
0—60% = F
Course Schedule

Date


Topic




Readings, Activities, Due Dates
Thurs., August 21
Introduction and Course Expectations
Readings:  None
Week 2
Tues., Aug. 26
Teacher Expectations:  What they are, how they are formed, and how you can use them to help, not hinder, student learning.
Readings:  
Custom Text, chapter 1 by Good & Brophy.
Thurs., Aug. 28
Techniques for less-biased and more student-centered observation of student learning, motivation, and behavior.
Readings:  
Custom Text, chapter 1 and chapter 2, both by Borich.
Week 3
Tues., Sept. 2
Fundamentals of Motivation:  Understanding extrinsic & intrinsic motivation and moving students toward intrinsic motivational orientation
Readings:  
Custom Text, chapter 4 by Schunk, Pintrich & Meece
Thurs., Sept. 4
Goal Orientation Theories of Motivation
Readings:  
Custom Text, chapter 5 by Schunk, Pintrich & Meece
Week 4
Tues., Sept. 9
Expectancy X Value Theories of Motivation
Readings:  Readings:  
Custom Text, chapter 6 by Schunk, Pintrich & Meese
Thurs., Sept. 11
Attribution Theories of Motivation
Readings:  
Custom Text, chapter 7 by Schunk, Pintrich & Meese 
Week 5
Tues., Sept. 16
EXAM 1
Covers all material from the first day of class
Thurs., Sept. 18
Behavioral (Conditioning) Theories of Learning
Readings:  
Custom Text, chapter 8 by Schunk
Week 6
Tues., Sept. 23
Social Cognitive Theories of Learning
Custom Text, chapter 9 by Schunk
Thurs., Sept. 25
Cognitive Information Processing Theories of Learning
Readings:  
Custom Text, chapter 10 by Schunk
Week 7
Tues., Sept. 30
Constructivist Theories of Learning
Readings:  
Custom Text, chapter 11 by Schunk
Blackboard Discussion #1 should begin by this date.  Directions for discussion are in the “Discussion Board” folder in Blackboard
Thurs., Oct. 2 
Teaching by Explaining Examples
Readings:    
Custom Text, chapter 12 by Mayer
Week 8
Tues., Oct. 7
Teaching by Explaining Examples
Teaching by Guiding Cognitive Processes During Learning
Readings:    
Custom Text, chapter 13 by Mayer
Thurs., Oct. 9
Teaching by Fostering Learning Strategies
Readings:
Custom Text, chapter 14 by Mayer
Blackboard Discussion #1 should end by 5:00 on this date.  
Week 9
Tues., Oct. 14
FALL BREAK
Thurs., Oct. 16
Cognitive Development
Readings:   
Custom Text, chapter 15 by Woolfolk
Week 10
Tues., Oct. 21
Personal, Moral, and Social Development
Readings:  
Custom Text, chapter 16 by Woolfolk
Thurs., Oct. 23
EXAM II
Covers all material since last exam
Week 11
Tues., Oct. 28
Understanding some Basics about State-Wide Testing Programs
Readings:
See “Other Documents” folder in Blackboard
Thurs., Oct. 30
Assessment:  Learning Goals
Readings:  
Custom Text, chapter 17 by Brookhart & Nitko
Assignment #1 due by 5:00 p.m.
Week 12
Tues., Nov. 4
Assessment:  Higher-Order Thinking
Readings:  
Custom Text, chapter 18 by Brookhart & Nitko
Thurs., Nov. 6
Assessment:  Formative Assessment
Readings:  
Custom Text, chapter 19 by Brookhart & Nitko
Week 13
Tues., Nov. 11
Assessment:  Performance Assessment
Readings:  
Custom Text, chapter 20 by Brookhart & Nitko
Blackboard Discussion #1 should begin by this date.  Directions for discussion are in the “Discussion Board” folder in Blackboard
Thurs., Nov. 13
Assessment:  Scoring—Points, rubrics, & Other Scales
Readings:  
Custom Text, chapter 21 by Brookhart & Nitko
Week 14
Tues., Nov. 18
Spotting and Preventing Child Abuse
Readings:
See “Other Documents” folder in Blackboard
Blackboard Discussion #2 should end by 5:00 p.m. on this date
Thurs., Nov. 20
TBA
Week 15
Tues., Nov. 25
THANKSGIVING
Thurs., Nov. 27
THANKSGIVING
Week 16
Tues., Dec. 2
EXAM III
Covers all material from the first day of class
Assignment #2 due by 5:00 p.m.
Final Exam
Section 1 (TR 9:30 a.m. to 10:45 a.m.) has the option of taking the exam on December 9 from 8:00 a.m. to 10:30 a.m. in our regularly scheduled room 
Section 2 (TR 11:00 a.m. to 12:15 a.m.) has the option of taking the exam on December 11 from 11:00 a.m. to 1:30 p.m. in our regularly scheduled room
m 
