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The unit designs, implements, and evaluates curriculum and experiences for candidates

to acquite and apply the knowledge, skills, and dispositions necessary to help all students

learn. These experiences include working with diverse higher education and school fac-

ulty, diverse candidates, and diverse students in P—12 schools.

DESIGN, IMPLEMENTATION, AND EVALUATION OF CURRICULUM AND EXPERIENCES

UNACCEPTABLE

The unit is not clear about the profi-
ciencies related to diversity that can-
didates should develop during their
preparation progtams. The cur-
riculum and field experiences for the
preparation of educators are not
designed to prepare candidates to
work effectively with diverse popula-
tions, including persons with excep-
tionalitics. Candidates do not have
an understanding of the importance
of diversity in teaching and learning.
They are not developing skills for
incorporating diversity into their
teaching and are not able to cstablish
a clissroom and school climate that
values diversity. Assessments of can-
didate proficiencies do not provide
data on candidates’ ability to help all
students learn.

ACCEPTABLE

“The unit clearly articulates the profi-
ciencies that candidates are expected
to develop during their professional
program. Curriculum and accompa-
nying field expericnces are designed
to help candidates understand the
importance of diversity in teaching
and learning. Candidates learn to
develop and teach lessons that incor-
porate diversity and develop a class-
room and school climate that values
diversity. Candidates become aware
of different eaching and learning
styles shaped by culrural influences
and are able to adapt instruction and
services appropriately for all stu-
dents, including students with
exceptionalities. They demonstrate
dispositions that value fairness and
learning by all students. Assessments
of candidate proficiencies provide
data on the ability o help all stu-
dents learn. Candidates’ assessment
data are used to provide feedback

to candidates for improving their
knowledge, skills, and dispositions.

TARGET

Caurriculum, field experiences, and
clinical practice help candidates to
demonstrate knowledge, skills, and
dispositions related to diversity. They
are based on well-developed knowl-
edge bases for, and conceprualiza-
tions of, diversity and inclusion so
that candidates can apply them
effectively in schools. Candidates
learn to contextualize teaching and
to draw upon representations from
the students’ own experiences and
knowledge. They learn how to chal-
lenge students toward cogniive
complexity and engage all studens,
including students with exceptionali-
ties, through instructional conversa-
tion. Candidates and faculty review
assessment data that provide infor-
mation about candidates’ability to
work with all students and develop a
plan for improving cheir practice in
this area.
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UNACCEPTABLE

Candidates have limited or no inter-
actions in classroom settings on
campus and in schools with profes-
sional education faculry, faculty from
other units, and school faculty from
diverse ethnic, racial, and gender
groups. Professional education and
school faculty have limited knowl-
cdge and experiences related o
diversity: The unit is not secking
faculry from diverse culrural back-
grounds to increase faculty diversity:

ACCEPTABLE

Candidates interact in classroom set-
tings on campus and in schools with
professional education faculty; fac-
ulty from other units, and school
faculty from diverse ethnic, racial,
and gender groups. Faculty with
whom candidates work in profes-
sional education classes and clinical
practice have knowledge and experi-
ences related to preparing candidates
to work with students from diverse
cultural backgrounds, including stu-
dents with exceptionalities. The
affirmation of the value of diversity
is shown through good-faith cfforts
made to increase or maintain faculty
diversity.

TARGET

Candidates interact in classroom
scttings on campus and in schools
with professional education faculry,
faculry in other units, and school
faculty who represent diverse ethnic
racial, gender, linguage, exception-
ality; and religious groups. Faculy
with whom candidates work through
out their preparation program are
knovledgeable about and sensitive to
preparing candidates to work with
diverse students, including students
with exceptionalities.

ExpERIENCES WORKING WITH DIVERSE CANDIDATES

UNACCEPTABLE

Candidates do not interact and work
with candidates from diverse cthnic,
racial, gender, and sociocconomic
groups in professional education
courses on campus or in schools.
Unit activities for candidates are not
designed to encourage and support
the involvement of candidates from
diverse backgrounds. The unit is not
secking to increase the diversity of its
candidates.

ACCEPTABLE

Candidates interact and work with
candidates from diverse ethnic,
racial, gender, and sociocconomic
groups in professional education
courses on campus and in schools.
Candidates from diverse cthnic,
racial, gender, and sociocconomic
groups work together on committecs
and education projects relared to
cducation and the content areas. The
affirmation of the values of diversity
is shown through good-faith cffors
made to increase or maintain candi.
date diversity:

TARGET

Candidates interact and work with
candidates with exceptionalities and
from diverse ethnic, racial, gender,
language, socioeconomic, and reli-
gious groups in professional educa-
tion courses on campus and in
schools. The active participation of
candidates from diverse culrural
backgrounds and with different
experiences is solicited, and valued
and accepred in classes, field experi-
ences, and clinical practice.
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UNACCEPTABLE

Not ll candidates participate in field
experiences or clinical practices with
exceprional students and students
from diverse ethnic, racial, gender,
and socioeconomic groups. The
experiences do not help candidates
reflect on diversity or develop skills
for having a positive effect on stu-
dent learning,

ACCEPTABLE

Ficld experiences o dlinical practice
in settings with exceptional popula-
tions and students from different
echnic, racial, gender, and socioeco-
nomic groups are designed for candi-
dates to develop and practice their
knowledge, skill, and dispositions
for working with all studens. Feed-
back from peers and supervisors
helps candidates reflect on their
ability to help all students learn.

SurrorTING EXPLANATION:

TARGET

Extensive and substantive field expe-
riences and clinical practices are
designed to encourage candidates to
interact with exceptional students
and students from different ethnic,
racial, gender; socioeconomic, lan-
guage, and religious groups. The
experiences help candidates confront
sues of diversiy that affect teaching
and student leaming and develop
strategies for improving student
learning and candidates’ effectiveness
as teachers.

America’s classtooms are becoming increasingly diverse; more than one-third of the
students in P=12 classrooms are from minority groups. The families of an increasing
number of students are immigrants, many with native languages other than English
and from diverse religious backgrounds. Growing numbers of students are classified as
having disabilites. At the same time, minority teachers are less than 15 percent of the
teaching force. As a result, most students do not have the opportunity to benefic from a
diverse teaching force. Teacher candidates need to develop proficiencies for working
with students from diverse backgrounds and with exceptionalitics to ensure tha all stu-
dents have the opportunity to learn. Regardless of whether they live in arcas with great
diversity, candidates must develop knowledge of diversity in the United States and the
world, dispositions that respect and value differences, and skill for working in diverse

settings.

One of the goals of this standard is the development of educators who can help all stu-
dents learn and who can teach from multicultural and global perspectives that draw on
the histories, experiences, and representations of students from diverse cultural back-
grounds. Thercfore, the unit provides opporunities for candidates to understand the
role of diversity and equity in the teaching and learning process. Coursework, ficld
experiences, and clinical practice are designed to help candidates understand the influ-
ence of culture on cducation and acquie the ability to develop meaningful learning
experiences for all students. Candidates learn about exceptionalities and inclusion as
weell s gender differences and their impact on learning. Proficiencies, including those
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Field experiences and dlinical practice support the development of educators who can
apply their knowledge of diversity, including exceptionalities, to work in schools with
all students. They provide opportunities for candidates to reflect on their observations
and practices in schools and communiries with students and families from diverse
ethnic, racial, and socioeconomic groups. Clinical faculty design learning experiences
for candidates in field experiences and clinical pracice to help candidares process diver-
sity concepts and provide feedback to candidates about their performance.

A cohort of candidates and faculty from diverse groups informs the units curriculum,
pedagogy, and format in culturally meaningful ways. Diversity in education programs
assists candidates in addressing teaching and learning from multiple perspectives and
different lfe experiences. It provides for different voices in the professional development
and work of the education profession. It allows a greater range of backerounds and
experiences among faculty and candidates to enhance understanding and interaction
with colleagues from different backgrounds. In this regard, the unit recruits, admits or
hires, and retains candidates and faculty from diverse cultural backgrounds. A plan,
which is monitored and revised regularly, may provide guidance in ensuring and main-
tining diverse representation.

Candidates have the opportunity to interact with adults, children, and youth from their
owen and other backgrounds throughou their college carcers, and particularly in their
professional preparation programs. Candidates, higher education faculry; school faculty,
and P12 students with whom candidates work are males and females with diverse
cthnic, racial, language, religious, and socioeconomic backerounds and histories and
from different regions of the country and world. Candidates also have opportunities to
work with adults and students with exceptionalitics.




